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School Vision and Mission

· Amelia Earhart School is committed to educational excellence aligned with the philosophy of the Alameda Unified School District.  The Earhart community believes that every one of our students can achieve academic and social success.  The staff strongly believes in a positive learning environment that is respectful of individual student abilities, needs and differences.

School Profile

Amelia Earhart School is nestled on Bay Farm Island in the island community of Alameda.  Near the flight path for the Oakland International Airport we are constantly reminded of our namesake.  Earhart School is considered a large elementary school with 550 students.  The facility, designed to fit into the Harbor Bay Isle community, has grown from 300 students in 1979 to nearly 700 in 2000 before slowly declining to our present enrollment.  Our classrooms are clustered around a center pod area with small patio areas off each classroom.  The grass areas adjacent to classrooms meet the backyards of our community neighbors.  Teachers, parents and students take pride in our school.  

Our student population includes 156 English Language Learners.  Our community is home to many immigrant Asian families that benefit from living with extended family.  The majority of our students have parents who commute to nearby cities.  

Our PTA sets the standard for linking school to home.  The exemplary participation by parents in events from monthly Walk to School Days and our bi-yearly Book Faire is incredible.  The five hundred parent members support our school with phenomenal volunteerism as well as initiating ideas for student and family support.  The PTA works closely with staff and the principal to focus their work on our school wide mission statement and to align their goals with those of the classroom teachers.  Most recently PTA has moved to support the Successmaker software program with after-school classes, partnered in building  a second  computer lab, and designing plans for outdoor facility improvement once District modernization is complete.  

Parents and community partners join with our staff to make Amelia Earhart a school where all children succeed academically.  Community volunteers, many of whom are senior citizens, work with children individually in reading and math each week.  Parent volunteers support learning in the classroom and help reinforce social skills in the lunchroom and on the playground.  The high standards that we have set for our children are embraced by the parents and constantly supported so that all children can meet or exceed the Standards.  Learning time at Earhart is protected time.  We are pleased that our students spend more than the state required instructional time in school.  Our kindergarten students benefit from a full day kindergarten program two days each week.   At 1-3 grades students spend 54,300 minutes in school while only 50,400 are required.  At grades 4-5 students spend 56,100 minutes in school while only 54,000 are required.  The school calendar has only eight minimum days to accommodate parent conferencing.  Learning at Earhart extends beyond the school day.  Our daily Successmaker program classes serve over 100 students each week.  The after school enrichment program coordinated by Alameda Education Foundation provides exciting learning opportunities for our students.  Integrated into the after school programs are offerings for our at-risk students needing additional academic intervention.  Our commitment to high academic standard is embraced and further fostered by our community.

A LOOK AT CURRENT EDUCATIONAL PRACTICE
	Prompt
	Evidence
	Summary Statement
	Resources Used

$ / People / Material

	What do we do as a staff to align

curriculum with standards at the:

· Classroom Level

· Grade Level

· School-wide Level


	Every teacher has knowledge of standards, has access to standards-based materials and is using standards-based materials in the classroom.  Grade level standards are posted in every classroom.
There is grade level articulation in all subject areas.

Cross grade level articulation is taking place to assure that each grade level is teaching and assessing grade level standards.

Using the Data Works practice of Breadth of Curriculum, teachers are working on depth of instruction and bridging standards from one grade level to the next. Additionally, teachers are examining strategies to support our proficient students who have high potential.
At grades K-5, teachers are collaborating about the implementation of Universal access to support the MH reading adoption.  Monthly grade cluster faculty meetings focus on curriculum implementation.
Intervention is provided for students not meeting the grade level standards both inside the classroom and with site resources outside the classroom.
	At Earhart School, teachers teach the curriculum-specified standards.  Students are supported to meet the standards in the classroom and beyond the classroom.
	All site funds and other resources will be aligned with our focused effort.

We will continue to provide funding over and above the state contribution for intervention instruction.


	Prompt
	Evidence
	Summary Statement
	Resources Used

$ / People / Material

	At Earhart School, specific instructional modifications and supports have been implemented to address the needs of our target groups: ELL  and low ses learners, all K-5 students in reading, non-Asian students in math and all students in writing.

· Classroom Level

· Grade Level

· School-wide Level


	ELL support at the classroom level is provided by CLAD trained teachers and by small group instruction three days a week by District provided ELL teacher and paraprofessional.

Accommodations include: A minimum of 30 minutes daily of instruction by the classroom teacher using SDAIE strategies at grades 3-6 and integrated into the daily instruction in grades K-2 during the HM universal access, small group instruction with the ELL teacher or paraprofessional, peer and cross grade tutoring.

In the classroom, teachers are focusing vocabulary development as a further support to ELL students,
For our non-Asian students, teachers have designed specific strategies at each grade level to close the achievement gap in math.

In writing, teachers have designed grade level specific strategies to improve student achievement.  Teachers have specifically examined Breadth of Curriculum in developing standards based strategies.  Using the materials and strategies in the Step Up to Writing program teachers will implement grade specific strategies.
	Classroom test score data shows our ELL students excel in the classroom in reading and writing once they are re-designated.  Two years of data support this statement.  For current EL learners, the District support is limited.  Therefore, teachers take care to provide instructional support to meet the needs of present EL students and continue to monitor re-designated ELL students.

Specific classroom strategies implemented during the 2005-06 give indicate significant student growth in both vocabulary and math.  We will continue and augment this work.
Specific grade level writing strategies are being implemented.  Data will be collected to monitor student growth.
	There are currently 15 SDAIE classrooms.  All of the 26 regular education teachers are CLAD certified to teach ELL students.

The District provides one half-time ELL teacher and a paraprofessional one-day each week.

Teacher collaboration time will continue to focus on specific strategies, the analysis of student work samples and the collection of formative data on the strategies.



	What site-level professional development has been provided and implemented to support the work? (Consider breadth and depth of professional development.)


	At the site, staff development has been provided for disaggregating and analyzing CAT6 data, incremental reading data and on alignment of instruction to the standards.

Extensive work with the Cycle of Inquiry has helped us determine where the problem areas are and what actions (implementation of instructional strategies) need to take place to close achievement gaps evident in our data.  Grade/strategy specific staff development has further supported instructional strategy development.
ELL training has taken place off site on an as needed and requested basis by individual teachers.

Teacher collaboration regarding specific instructional strategies to meet the reading needs of all children are the focus of site curriculum collaboration time. 
The principal attended six sessions of the District provided Data Works Training and is working with staff on Breadth of Curriculum.

All staff have had two days of training in the implementation of Step Up to Writing strategies.  Collaboration at grade levels will support the implementation of these tools and strategies in the classroom.
New staff are attending an intensive five day CORE/AB466  training to support the implementation of the HMR reading program.

Ten staff members have taken the District provided ACLAIM training in math and continue to seek additional strategies in teaching math.
Each year six to eight teachers attend the state Math conference at Asilomar.  Two teachers are presenting sessions at the state conference this year to share their learnings with colleagues.
	Earhart staff is committed to continue to participate in inservice opportunities, which help us analyze the current data and develop specific instructional strategies in order for us to close the achievement gap among targeted student groups.

There is an on-going need for Earhart staff to receive specific training in further strategies to meet the needs of our target groups: ELL students and low ses students in reading, non-Asian students in math and all student groups in writing.
	In the past SIP funds have been used to provide off-site and on-site training in reading, writing and math.
Grade level consultants have worked with grade levels to support implementation of new writing strategies in the classroom.

SIP funds provide teacher curriculum days for grade level collaboration and sharing of instructional strategies.

BTSA mentors work with beginning teachers to give support with the curriculum design and implementation necessary to meet state standards.


Calendar Worksheet for Planning Purposes
	AUGUST
	SEPTEMBER
	OCTOBER
	NOVEMBER
	DECEMBER
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	Examine school wide data with staff.   Complete cross grade level protocol reflecting on 2005-06 work.
	Continue to analyze school wide data with entire staff.  Disaggregate for subgroups. 

Agree on school wide focus for the year.  
	Develop school wide goals for school improvement.
	Examine data at grade level. Develop grade level COIs to support school wide work.
Complete SSP
	Share continuum of COI action plans being implemented across grade levels at a faculty meeting.


	JUNE
	MAY
	APRIL
	MARCH
	FEBRUARY
	JANUARY

	Compile data from the work, graph the data and complete written reflection on the work completed.
	Cross grade level protocols to discuss action plan and reflect on teacher practice and student data.
	Continue to implement COI and collect incremental data.

Meet at grade level to examine student work samples and discuss instructional strategies.  Graph data to look for trends.
	Continue to implement COI and collect incremental data.

Meet at grade level to examine student work samples and discuss instructional strategies.  Graph data to look for trends.
	Implement COI and collect incremental data.

Meet at grade level to examine student work samples and discuss instructional strategies.

	Implement COI and collect incremental data.




WHAT DID YOU LEARN?
1. Looking at your data, what general trends do you see?  What does the data tell us about how the focus group did?   How much progress did they make?  How does this compare to growth of other subgroups?  Is the student achievement gap closing?  Looking at our inquiry cycle data, it is evident that all children are making progress with focused instruction, clear feed back and targeted re-teaching.  The Progress of the focal group varied by grade level, yet holistically the achievement gap is narrowing in all areas except math. Grade level reflection and data follows this page. 
2. What evidence/data do you have regarding the level of implementation of the teacher/instructional practice and/or school wide practices that you planned in your last COI?  (Include data from walk-throughs, teacher self-assessment, etc.)  Include information about what was not implemented as well as what was implemented.  At Earhart School there is consistent implementation of the COI.  Grade level discussions focus on the work and support the implementation and collection of data.



























3. What evidence do you have that your focus on these students has positively impacted their learning?
Student work samples, classroom assessments and the STAR assessment show that students are learning and improving their level of proficiency.






























Is there anything else you learned in examining your data that will inform your revised problem statement?
  We need to carefully monitor all subgroups to keep a clear focus on our achievement gap given our site demographics.
Grade Level reflections and graphs of What we Learned from our work
School Year 2005-06
1. At every grade level, target students (EL, RS, low SES) will increase their vocabulary measured on comprehension tasks in reading and reading in the content areas.

· Largest gain was EL with 39 more students Proficient and advanced.

· RS 54% are proficient in ELA.  This shows a gain from 36%.

2.  In Math the gap between our two major subgroups will narrow by two percentile points 
· Actual the gap is ten percentile points.
· Overall the math scores rose.

3.  In Writing less than 40% of Earhart fourth grade students will score below proficient.

· Improve writing skill development so that less than 40% of the students score below proficient on the 4th grade writing assessment.
· 46% of students scored 6/8, 54% scored 4/8.
Cycle of Inquiry Work 2005-06

Grade Level: Kindergarten
Subject area: Vocabulary
What is the work you did to implement the major strategies in your plan? 

K. teachers identified 3 words each week from HMR, math, & Science lessons.  These words were the focus of the week.  Students heard them, read them and used them orally in sentences.

What did you learn?

We learned that students do indeed understand these vocabulary words, but do not use them in their daily speech.
What evidence do you have regarding the level of implementation of the teacher/instructional practice from the COI?  (Include information about was not implemented as well as what was implemented.)

The kindergarten teachers did not use the suggested vocabulary words from the district office.  We found is was more helpful to focus on vocabulary terms that the students needed to know and use, i.e.:  oviparous or symmetry were not listed, yet they are a vital part of our spring learning units.  Also due to our the great number of ELL students in Kindergarten we wanted to help them develop a vocabulary that would help them be more successful in the classroom. (Note:  many of the words the district chose were only used once in a HMR story.  To focus primarily on vocabulary that a student will rarely see felt like a poor use of time.
What evidence do you have that your focus on these students has positively impacted their learning?
The fact that students love to be read to and will sit and listen to a myriad of books and stories is our evidence that we have be successful in positively impacting their learning.  It is our opinion that if a teacher dwells too much on the vocabulary, rather than the content of a story, students will not only enjoy the story more, but also learn to listen for other vocabulary words which will help them decipher words that they are unfamiliar with in a story. 
Is there anything else you learned in examining your data that will inform your revised problem statement or action plan for next year’s work?
Yes, we had to limit the words from 3 to 6 for each week.
Cycle of Inquiry Work 2005-06

Grade Level: 1st Grade
Subject area: Universal Access
What is the work you did to implement the major strategies in your plan? 

During the year we did a lesson study format with our grade level colleagues that included planning, lesson delivery/observation and debrief.

What did you learn?

· Gave new strategies to use in our classrooms

· Fine tuning vrs. Re-design was the goal to impact learning

· Looked at a component of instruction during UA rather than UA as a whole

· We need to review blending routines

· We need to review components that should be in all rooms ie. Strategy posters, theme board and ways to use wall cards.

Question: Do we need to focus on a specific skill during a lesson study?  For example, guided reading lesson focus or strategic phonics lesson focus

What evidence do you have regarding the level of implementation of the teacher/instructional practice from the COI?  (Include information about was not implemented as well as what was implemented.)

We worked as a team to complete this project.  The only regret is we couldn’t do it more.  The Lesson study strategy was good.

Question:  Are we talking about explicit instruction or implicit instruction?
What evidence do you have that your focus on these students has positively impacted their learning?
The fact that students are receiving the highest quality instruction from each of us provides the best impact on their learning. 
Cycle of Inquiry Work 2005-06

Grade Level: 1
Subject area: vocabulary
What is the work you did to implement the major strategies in your plan? 
· Identified tier 2 voc HMR words

· Focus on 2-3 words per week

· Tracked the number of times the children used the words

· Reviewed the words in context then gave a student friendly definition, tally mark for using the word

What did you learn?

Nearly impossible to collect the data

Increased understanding of text

Higher achieving students used the words in writing

Many kids used the words in daily work

What evidence do you have regarding the level of implementation of the teacher/instructional practice from the COI?  (Include information about was not implemented as well as what was implemented.)

Implemented in all classrooms, yet the implementation was not consistent due to management issues with the data collection

Is there anything else you learned in examining your data that will inform your revised problem statement or action plan for next year’s work?

The data collection issues impacted the practice rather that supporting it.

Next steps…

Need tier 1 word development for EL learners

Must devise a system for data collection that supports instruction rather than drives and de-rails the work.
Cycle of Inquiry Work 2005-06

Grade Level: 1
Subject area: Writing
What is the work you did to implement the major strategies in your plan? 

Conduct baseline writing in September, followed by three thematic narrative writings over the school year (My Favorite Day).

Graded on AUSD writing rubric.

What did you learn?

Rubric actually used not particularly useful for this grade level.

Adding details was difficult

Step Up to Writing strategies might support skill development.

What evidence do you have regarding the level of implementation of the teacher/instructional practice from the COI?  (Include information about was not implemented as well as what was implemented.)
Collected/scored student writings retained by each teacher.

Focus on particular point of rubric that connect with standards.

Check for understanding in students’ growth. Are skills transferring?

Emphasize the 14 repetition technique; possibility to get in-service for modeling?

Diane has students self monitor themselves during morning message.

Michael uses spoonerisms during morning message.

Is there anything else you learned in examining your data that will inform your revised problem statement or action plan for next year’s work?

Use of whole body emphasis in understanding the conventions of writing reinforces them to students.

Cycle of Inquiry Work 2005-06

Grade Level: 2
Subject area: Vocabulary

What is the work you did to implement the major strategies in your plan? 

At second grade, we each implemented the vocabulary work in our classrooms.  In each classroom it looked somewhat different.  We used our own professional judgment to choose tier 1-2 and 3 words to present. 

 What did you learn?
Kids have “favorite” words and loved to “play” with words.

Vocabulary worked as part of homework.

There was an emphasis on decoding and meaning

It was easy to integrate with Step Up to Writing

It was important to focus on multiple meanings and context

Began with twelve words per story and it was too many…moved to 8-10

Wonderful word books and journals were motivating for children

Demand for classroom thesaurus increased dramatically during writing

We saw word applied in comprehension question written responses and also used verbally

Five words is manageable each week. Can intro 8-10 and use more to differentiate for some children.

On PDS intensive and EL are seeing base/root words 

There was a synergy between kids and multiple meaning words.

What evidence do you have regarding the level of implementation of the teacher/instructional practice from the COI?  (Include information about was not implemented as well as what was implemented.)

The strategy was implemented in all five classrooms consistently yet it was done in two distinct ways.  Vocabulary boards were not consistent.

Is there anything else you learned in examining your data that will inform your revised problem statement or action plan for next year’s work?

Our EL kids really benefited from this work and were able to apply the words.  Are they also the same kids without enough vocabulary in the home?

Next steps…(pushing questions from colleagues)
Should we be modeling the strategy with colleagues for consistency?

What is too many words and how can we be sure kids are getting a solid vocabulary foundation?

Can we agree on one strategy and include word books/journals of words? 

We need to look at focus and be sure we are doing only strategies that support our goal.  In this strategy, how do we provide sufficient repetition and practice for kids?

Cycle of Inquiry Work 2005-06

Grade Level: 2nd  Grade
Subject area: Universal Access
What is the work you did to implement the major strategies in your plan? 

During the year we did a redesign of the intervention piece including beginning pullout intervention earlier, offering before school reading intervention, targeting EL instruction with additional pullout aligned to the HMR and use computer lab with SME to support many students so teacher can work with a target group.  Mid-year we discussed our work and designed a shared plan to work with a very small target group for an hour a week while one teacher took 60-70 kids for a large group activity.

What did you learn?

· Jennifer’s charts were a good flow for how to group in UA

· Use Measures to ID specific skills

· ELL needed specific aligned lessons

· Madeleine Lee needs specific skill data from PDS

· In November we need to re-evaluate kids and move them on

· We need more training in SME to really use it effectively

· There are still frustrations with classroom technology and access to SME in the classrooms.

What evidence do you have regarding the level of implementation of the teacher/instructional practice from the COI?  (Include information about was not implemented as well as what was implemented.)

There were varying degrees of implementation.  Each teacher sent children to M. Lee and all EL children who were levels 1-3 received targeted aligned pullout instruction from January to May.  Some teachers participated in the sharing of children for targeted instruction and some did not.  

Theme Skills tests show progress in all students

STAR scores indicate that more children are proficient especially ELs at level 3/4

Our observations indicate at this works!  We need to continue the early intervention and extra EL support.
Is there anything else you learned in examining your data that will inform your revised problem statement or action plan for next year’s work?

We need additional HMR intervention kits.

Cycle of Inquiry Work 2005-06

Grade Level: 2
Subject area: Writing
What is the work you did to implement the major strategies in your plan? 

What did you learn?

Combining the paragraph/personal narrative and the letter became problematic due to the different areas and looking for an appropriate/student friendly rubric

What evidence do you have regarding the level of implementation of the teacher/instructional practice from the COI?  (Include information about was not implemented as well as what was implemented.)

Different teachers wrote to each other and others wrote to second graders at another school.  Not consistent with the goal of writing two letters each month.

Is there anything else you learned in examining your data that will inform your revised problem statement or action plan for next year’s work?

It was valuable to score letters as a team. 

Maybe there was too much stress on letter writing vrs. personal narrative considering the overall goal of students becoming proficient writers.
Next steps…

Look at the process and how to integrate Step Up to Writing techniques

Consider doing the initial writing after the first week due to the amount of “testing” and the amount of anxiety.
Is there anything else you learned in examining your data that will inform your revised problem statement or action plan for next year’s work?
Yes, we had to limit the words from 3 to 6 for each week.
Cycle of Inquiry Work 

Grade Level: 3
Subject area: Vocabulary
What is the work you did to implement the major strategies in your plan? 

At third grade, we each implemented the vocabulary work in our classrooms.  We focused on one theme and followed the strategy learned in the vocabulary workshop.  A written pre and post test was given.  We used our own professional judgment to choose tier 1-2 and d3 words to present. 

 What did you learn?
Kids have “favorite” words and loved to “play” with words.

 Kids need systems to organize words

Modeling the use of the words was a positive

For us it worked well to start small this year

Students loved food analogies

Child friendly definitions worked well

Kids transferred the use of the words

Repetition supported student learning

What evidence do you have regarding the level of implementation of the teacher/instructional practice from the COI?  (Include information about was not implemented as well as what was implemented.)

The strategy was implemented in all five classrooms consistently yet it had some “professional interpretation.”  Vocabulary words/ boards were displayed in each room.

Is there anything else you learned in examining your data that will inform your revised problem statement or action plan for next year’s work?

Our EL kids really benefited from this work and were able to apply the words.  Are they also the same kids without enough vocabulary in the home?

 Next steps…(pushing questions from colleagues)
· Should we be modeling the strategy with colleagues for consistency?

· What are too many words and how can we be sure kids are getting a solid vocabulary foundation?

· How can we monitor the time/student interest/and yet maintain integrity of teaching vocabulary?

· We need to look at multiple meanings and gradations of meaning so we are teaching definition not just context to give a broad meaning.

· Establish a way to know if vocabulary instruction/learning has a positive impact on reading.

· How can we integrate knowledge of root words?

Can we do the same work for other themes? [image: image6.png]Third Grade Results

Geometry Vocabulary

COl

T
Correct |February|April |
1 0 0
2 0 0
3 0 0
4 0 0
5 1 1
6 0 0
7 3 0
8 1 0
9 4 0
10 6 1
11 6 0
12 10 0
13 10 2
14 7 2
15 8 2
16 10 1
17 4 4
18 3 4
19 6 4
20 9 4
21 3 9
22 4 9
23 1 17
24 1 11
25 0 25
Mean 156 19.2
Median 15 23
Mode 13.6 25
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Cycle of Inquiry Work 2005-06

Grade Level: 3
Subject area: Math
What is the work you did to implement the major strategies in your plan?
Focused instruction on geometry and measurement using essential vocabulary and definitions
What did you learn?
Choosing the vocabulary and agreeing on the definitions was the most difficult task.

Working together to present the lesson in a rotation was the most successful.

What evidence do you have regarding the level of implementation of the teacher/instructional practice from the COI?  (Include information about was not implemented as well as what was implemented.)
When we work together as a group there is total participation.

Is there anything else you learned in examining your data that will inform your revised problem statement or action plan for next year’s work?

Students really improved with structured/focused instruction.

Kids really need these focus standards taught before STAR and District math test. 

Sharing and collaboration was increased by this type of working together

The discrete/concrete aspect of math made this successful for almost all children.

Next steps…

 Continue this COI with an emphasis on vocabulary.
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Cycle of Inquiry Work 2005-06

Grade Level: 4th   Grade
Subject area: Vocabulary
What is the work you did to implement the major strategies in your plan? 

We focused on words for each story/week.  We had a system to identify them week by week.  We know that children need more quality, not more.  They need more repetitions to move the words into their working vocabulary.

What did you learn?

· Struggles with sufficient repetition for kids to really learn the words

· 15 words are too many, it would be better to do 5+ key vocabulary

· Less is more

· We have to work with RS

· We changed how we taught the voc as we went along…it evolved

· We need to look at a way to assess other than another word test.

What evidence do you have regarding the level of implementation of the teacher/instructional practice from the COI?  (Include information about was not implemented as well as what was implemented.)

There were varying degrees of implementation.  Each implemented the strategy in their own classroom.  The assessment is a struggle and did not really show the growth in vocabulary with our kids.

Is there anything else you learned in examining your data that will inform your revised problem statement or action plan for next year’s work?

We wonder…(pushing questions from 3rd grade teachers)
With a clearer focus, would you find more transference?

If you have a choice in theme Skills test, could you just give comp part so as teacher you can do applicable vocabulary assessment on your own?
Next steps…

Want to go back and establish what words we are working with.

Differentiate the tier 2 words so they are really applicable to our kids

Need focus

How do we build transference?

Kids are complacent about testing, how do we assess?

Learning more words is not great if it’s not connected.  How do we build connections for kids?

What about roots and prefixes?
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Grade 4

Results of Cycle of Inquiry — Writing

What we did;

Beginning of Year:

o Frequent grade level meetings were held.

© Selected a graphic organizer to be used by all.

o Agreed to start with Personal Narrative genre.

© Developed Personal Narrative and Summary prompts to
be used by ail.

Developed teaching strategy and instructional modeling

that was used by all.

o Subsequent meetings were held to review/reflect on
progress of instruction and the student writing (what
worked and what did not.)

o Data were collected on student writing using a rubric with
numerical values of 1-4.

o
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o Used graphic organizers for Summary and Response to
Literature genres.

o Selected Summary and Response to Literature prompts to
be used by all.

0 Met frequently to discuss instructional strategies, review
results, and discuss student writing.

o Fourth Grade team used rubric and scored student writing
(see example 2).

o Met to review data and discuss how to collect data for next
year.
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What we learned:

o It was difficult to teach kids how to write notes and how to
organize their thoughts.

o Scoring a piece of writing can be difficult.

© A universal data collection process is needed.

o The teaching of Houghton-Mifflin writing genres required
by HM assessments (story, desctiption, persuasive) had a
negative impact on the success of teaching the genres
required by the State of California.

o Students struggle with revising and editing strategies.
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Grade 4

Results of Cycle of Inquiry — Math

What we did:
o Followed procedures identified in Cycle of Inquiry.
What we learned:

o Individual student and whole class graphing was very
motivational.

o Randomness of math facts was much more representative
of student learning.

o Flip-flop math facts were very useful.

o Using multiplication table as an instructional tool
emphasizing student’s prior knowledge versus what they
needed to learn proved to be very useful.

o Putting the responsibility on the students to learn their
math facts at home as well as in the classtroom proved to
be very successful.

o Opverall fourth grade data shows that the most dramatic
improvements in student mastery occurred in the
beginning months. (See table).

4th Grade Math Facts by Class
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Cycle of Inquiry Work 2005-06

Grade Level: 5
Subject area: Math
What is the work you did to implement the major strategies in your plan? 

Used and taught specific strategies for problem solving.

What did you learn?

The work was not appropriate to the lowest math group.  The 80% of the class that is proficient benefited from the systematic list.  They used the algorithm to work forward.  

What evidence do you have regarding the level of implementation of the teacher/instructional practice from the COI?  (Include information about was not implemented as well as what was implemented.)

Each of the four math groups implemented the work.
Is there anything else you learned in examining your data that will inform your revised problem statement or action plan for next year’s work?
Even with the instruction the lowest group could not use the information due to the poor basic computation skill and limits of number sense.

Next steps…
Continue the work on problem solving.  Eliminate the lowest/intensive math class who will focus on computation and algorithms.  
Cycle of Inquiry Work 2005-06

Grade Level: 5
Subject area: Writing
What is the work you did to implement the major strategies in your plan? 

In writing, the emphasis was on editing because one must recognize strong writing before applying the skills to writing.  Four times a week students did an editing exercise.  In one class the students worked in partners.  Lots of teaching and going over things that may not yet have been taught. Each day correct papers and on the fourth day partner correct.  Every three weeks record the score.

What did you learn?

· When correcting the editing only focus on specific skill highlighted in the exercise , not everything.

· Kids don’t recognize run-on sentence

· Kids do the best with spelling

· Appositives are still difficult.  Need these for a more mature style of writing.

· Transference continues to be a struggle.

· Background knowledge/social science/science content is valuable and the students enjoy the “learnings.”

What evidence do you have regarding the level of implementation of the teacher/instructional practice from the COI?  (Include information about was not implemented as well as what was implemented.)

All three teachers participated and did the exercises four times a week .  Each class used common content paragraphs. One class does partner work while the other two worked individually.

Is there anything else you learned in examining your data that will inform your revised problem statement or action plan for next year’s work?

It is hard to differentiate specific skills because each assignment is integrated with many skills.  It is difficult to identify specific skill weaknesses.  More growth is evident over time in the sense of holistic editing.

Next steps…

Continue to work with the editing to determine if the content continues to support student learning.
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o Used graphic organizers for Summary and Response to
Literature genres.

o Selected Summary and Response to Literature prompts to
be used by all.

0 Met frequently to discuss instructional strategies, review
results, and discuss student writing.

o Fourth Grade team used rubric and scored student writing
(see example 2).

o Met to review data and discuss how to collect data for next
year.
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What we learned:

o It was difficult to teach kids how to write notes and how to
organize their thoughts.

o Scoring a piece of writing can be difficult.

© A universal data collection process is needed.

o The teaching of Houghton-Mifflin writing genres required
by HM assessments (story, desctiption, persuasive) had a
negative impact on the success of teaching the genres
required by the State of California.

o Students struggle with revising and editing strategies.





supporting data 
Included:

· AMO chart

· 3 year percentage proficiency on CST’s

· Movement Chart
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Projection Updated with 2006 AYP Results

Earhart School - English Language Arts
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Af Am

58.3 46.4 70.0 69.0 72.9 76.8 80.6 84.5 88.4 92.3 96.1 100.0
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70.6 69.8 71.3 81.5 83.8 86.1 88.4 90.8 93.1 95.4 97.7 100.0
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79.1 73.9 72.2 81.0 83.4 85.8 88.1 90.5 92.9 95.3 97.6 100.0
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69.2 48.0 50.0 70.0 73.8 77.5 81.3 85.0 88.8 92.5 96.3 100.0
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Disab
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Actual 2003-2006 Projected increments 2007-2014
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	GRADE 2
	GRADE 3
	GRADE 4
	GRADE 5

	
	2004 
n=80
	2005
n=99
	2006
n=95
	2006 % 
Proficient
	2005-
2006
Change
	2004 
n=113
	2005
n=79
	2006
n=99
	2006 % 
Proficient
	2005-
2006
Change
	2004 
n=92
	2005
n=108
	2006
n=77
	2006 % 
Proficient
	2005-
2006
Change
	2004 
n=95
	2005
n=92
	2006
n=105
	2006 % 
Proficient
	2005-
2006
Change

	% Advanced
	30
	26
	39
	73
	2
	23
	22
	27
	70
	5
	52
	53
	58
	85
	6
	56
	48
	43
	78
	-2

	% Proficient
	33
	45
	34
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	43
	
	
	25
	26
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	35
	
	

	% Basic
	26
	20
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	27
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	-8
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	22
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	5
	9
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	1
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	GRADE 2
	GRADE 3
	GRADE 4
	GRADE 5

	
	2004 
n=79
	2005
n=99
	2006
n=95
	2006 % 
Proficient
	2005-
2006
Change
	2004 
n=113
	2005
n=79
	2006
n=99
	2006 % 
Proficient
	2005-
2006
Change
	2004 
n=92
	2005
n=108
	2006
n=77
	2006 % 
Proficient
	2005-
2006
Change
	2004 
n=95
	2005
n=92
	2006
n=105
	2006 % 
Proficient
	2005-
2006
Change

	%Advanced
	44
	55
	47
	85
	1
	46
	42
	54
	82
	1
	50
	55
	55
	87
	8
	42
	48
	53
	79
	1

	%Proficient
	34
	29
	38
	
	
	27
	39
	28
	
	
	36
	24
	32
	
	
	34
	30
	26
	
	

	%Basic
	11
	8
	11
	15
	-1
	11
	13
	13
	18
	-1
	10
	14
	8
	13
	-9
	19
	11
	13
	21
	-1

	%Below Basic
	10
	7
	4
	
	
	15
	5
	4
	
	
	4
	4
	5
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	7
	6
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Earhart Elementary

AUSD, CST MATH 2005-2006 Movement Chart

By School, Grade (Matched Student Set)

CST MATH 2005

#

Students FBB BB B P A

Increased

1+ Level

No

Change

Decreased

1+ Level

CST MATH 2006, Crosstab Grade 3

1 FBB 1 1 0 1 0

2 BB 5 2 2 1 3 2 0

3 B 6 2 4 4 2 0

4 P 30 1 6 12 11 11 12 7

5 A 52 1 10 41 0 41 11

Grade Level Totals 94 1 3 11 27 52 18 58 18

CST MATH 2005

#

Students FBB BB B P A

Increased

1+ Level

No

Change

Decreased

1+ Level

CST MATH 2006, Crosstab Grade 4

2 BB 4 2 2 2 2 0

3 B 8 4 3 1 4 4 0

4 P 31 1 1 17 12 12 17 2

5 A 27 3 24 0 24 3

Grade Level Totals 70 3 5 25 37 18 47 5

CST MATH 2005

#

Students FBB BB B P A

Increased

1+ Level

No

Change

Decreased

1+ Level

CST MATH 2006, Crosstab Grade 5

1 FBB 2 1 1 1 1 0

2 BB 6 1 3 2 2 3 1

3 B 12 1 6 4 1 5 6 1

4 P 22 1 2 13 6 6 13 3

5 A 52 1 7 44 0 44 8

Grade Level Totals 94 2 6 11 24 51 14 67 13

School Totals: 258 3 12 27 76 140 50 172 36

1 FBB = Far Below Basic 2 BB = Below Basic 3 B = Basic 4 P = Profcient 5 A = Advanced

Source: STAR2006 CD[Access]

August, 2006
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Student Testing And Reporting (STAR)

STUDENT PERFORMANCE DATA SUMMARY 

Student Groups Performing Below Standards or Expectations on CST
2006 spring STAR data

	Group
	Grade Level
	Performance Gap

	All Students
	2

3

4

5


	Reading –27% below standard    Math—15% below standard
Reading –29% below standard    Math—18% below standard

Reading –14% below standard    Math—13% below standard

Reading –22% below standard    Math—21% below standard

*Statewide 65%in reading and 59% in math

	Re-designated ELL
	4-5
	Classroom data shows no gap

	
	
	

	
	
	

	
	
	

	
	
	

	Students of color: (list)

Asian

Caucasian

Black

Hispanic
	
	Reading-18.5% below standard     math-8.6% below standard

Reading-24.8% below standard     math-21.5% below standard

Reading-31% below standard     math-24% below standard

Reading 30%below standard      math-33% below standard


Conclusions from Student Performance Data:

· 100% of Earhart re-designated ELL students scored at or above the 50%tile on classroom content area (science and social studies) tests.
· 91% of Asian students score advanced or proficient in math, while 81% of non-Asian students score proficient or advanced.  

· On the 2006 4th Grade Writing Assessment, using an 8 point scale, Earhart’s scores were as follows:

54% scored 4 points

46% scored 6 points

On the 2005 4th Grade Writing Assessment, using an 8 point scale, Earhart’s scores were as follows:

2% scored 2-3 points

48% scored 4 points

26% scored 5 points

19% scored 6 points

3% scored 7-8 points

For Earhart students there is a gap between reading proficiency and writing proficiency.  Although we have made gains in this area for four of five years, the Classroom data does not substantiate the relatively low level of achievement on the CST writing sample.
Conclusions from Parent, Teacher and Student survey data:

At Earhart School, we must:

1. Move into other areas to provide support for our target students which include ELL students. Targeted Vocabulary development is critical to their success in reading.  Additional targeted instruction in small groups should further support their achievement.
2.  Examine strategies that our Asian students use for success in math and develop specific instructional strategies to close the gap for our non-Asian students and target instruction for our African American students and other non-Asian groups.

3. Implement specific strategies and tools from Step Up to Writing and the grade level standards.  Refine cross grade level skill development strategies and a continuum of skill expectations from grade to grade across curricular areas.  Collect grade level data to provide accurate progress monitoring of our grade level student writing proficiency.
4. Implement all aspects of the adopted reading program from Houghton Mifflin including the daily instruction for targeted students during the universal access lesson segment. 
PROBLEM STATEMENTS

	Our student problem statement:

	· ELL students, RS and low SES students are target group that are not proficient in ELA.

· There is an achievement gap between Asian and non-Asian students in math. (These are the two major subgroups at the school.)

· On the fourth grade writing assessment, 53% of the students scored below proficient, with 48% scoring a 4 on the rubric
· The implementation of the HMR reading adoption at grades K-5 requires new instructional strategies and the expectation that all students receive intervention within the classroom.



	Our teacher practice problem statement:

	· There is a need for targeted and systematic vocabulary instruction implemented daily in the classroom will support target students in increasing level of proficiency in ELA.

· Teachers need to examine the strategies that are used by Asian students and their families for high achievement in math, integrate the strategies into their classroom delivery measuring frequency.

· Teachers have implemented specific writing strategies by grade level and for five years.  The student achievement has increased during four of the five years based on the STAR writing sample. Using the Step Up to Writing program, strategies need to be further refined at each grade level and implemented across each grade level with consistency.

· The implementation of the HMR reading series requires that teachers systematically teach all elements of the program to provide the strong foundation in phonemic awareness, phonics and comprehension skills.  Organization of the UA is a challenge.



Proposed School –wide Inquiry questions:

1. If teachers systematically use grade level specific vocabulary instructional strategies focused on tier two words, then will the target group student have more students reaching proficiency in ELA?
2. If teachers use grade level specific cycles of inquiry in math, driven by data analysis, then will the achievement gap between the Asian students and other subgroups narrow?

3. If teachers teach grade level specific strategies from Step Up to Writing and other sources based on specific writing genre and the Standards, and collect continuous data based on classroom work samples, then will student writing be more commensurate with reading skills?

4. If teachers implement the HMR reading series with fidelity to the program, providing intensive and strategic student support and intervention at grade one and two, will 95% of the students meet grade level standards?

Measurable School Goals for Improving Student Achievement:

Goal #1: At every grade level target students (ELL, RS, low SES) will increase their vocabulary skills as measured on comprehension tasks in reading and reading in the content areas.

Goal #2: In math, the gap between our two major sub-groups will narrow by 2 percentile points.


Goal #3: In writing, less than 60% of the fourth grade students will score below proficient.

Goal #4: In grades K-2 95% of the students will meet the grade level standards as measured on the HMR summative, theme skills tests, STAR and assessment data aligned to the HMR program and Standards. 

	A.  Question for student achievement measurable goal:


	Each COI includes a specific measure of student achievement which is graphed and charted to measure student growth.



	B.  Question for teacher practice measurable goal:

	Teacher collaboration and reflection on student work samples is indicative of systematic teacher practice.  A critical piece of examining student work is the examination of specific teacher practice and the frequency of that practice that elicited the student work sample. 




See the pages following the Planned Improvements for the grade level specific Cycles of Inquiry focused on the Problem Statements and Proposed Questions.

Record of Agreements

Student Achievement Goal: At every grade level target students (ELL, RS, low SES) will increase their vocabulary skills as measured on comprehension tasks in reading and reading in the content areas.
Teacher Practice Goal: Implement grade specific strategies to support acquisition of tier 2 vocabulary. 

The purpose of this chart is to record agreements about your strategies and to help you align the components of your workplan.

	Major Strategies
What are the targeted strategies you’re going to use to meet your student achievement and teacher practice goals?


	Related Activities

What high leverage activities are necessary to carry out this strategy?
	Timeline

What is the timeline for implementing this strategy?
	Data

· What student achievement data will you collect to inform you about how you are doing?

· What teacher practice data will you collect to inform you about how you are doing?
	Systems to Manage Accountability & Learning

· Who is responsible for implementing this strategy?

· How will the agreements about this strategy be disseminated to the whole staff?

· What ongoing processes are in place to monitor the effectiveness of this strategy toward meeting your goal(s)?
	Estimated Cost


	Funding Source


	Resources

(Time, money, people, knowledge, skills)

Broadly stated, what resources (both internal and external) do you need to implement this strategy/activities to achieve your goal?

	At K-5 focus on practical modeling of vocabulary using Isabel Beck’s work based strategies. Develop “academic” language through checks for understanding and systematic vocabulary instruction and development.

	Teachers will need continued staff development, coaching and collaboration time to implement and evaluate new strategies.
	December 2006 to December 2007
	Teachers will collect data on grade level comprehension tasks and vocabulary usage knowledge for targeted students in each classroom.
	All teachers are responsible to implement strategies.  .
	$ 2000 staff development

$6400 collaboration and coaching time.

$6400 assessment and analysis of student work time

$1000 intervention support
	SIP
	Time, money and teacher skill development


Record of Agreements

Student Achievement Goal: In math the gap between our two major subgroups will narrow by 2 percentile points.

Teacher Practice Goal: Implement grade specific strategies within the classroom with progress monitoring.
The purpose of this chart is to record agreements about your strategies and to help you align the components of your workplan.

	Major Strategies
What are the targeted strategies you’re going to use to meet your student achievement and teacher practice goals?


	Related Activities

What high leverage activities are necessary to carry out this strategy?
	Timeline

What is the timeline for implementing this strategy?
	Data

· What student achievement data will you collect to inform you about how you are doing?

· What teacher practice data will you collect to inform you about how you are doing?
	Systems to Manage Accountability & Learning

· Who is responsible for implementing this strategy?

· How will the agreements about this strategy be disseminated to the whole staff?

· What ongoing processes are in place to monitor the effectiveness of this strategy toward meeting your goal(s)?
	Estimated Cost


	Funding Source


	Resources

(Time, money, people, knowledge, skills)

Broadly stated, what resources (both internal and external) do you need to implement this strategy/activities to achieve your goal?

	At K-1:  focus on number concept development and number facts.

At 2-3: Focus on number facts and math vocabulary..

At 4: focus on multiplication facts

At 5: Focus on complex and multi-step problem solving.


	Teachers will need staff development, coaching and collaboration time to implement strategies.
	September 2006 to December 2007
	Teachers will collect data on targeted student improvement in targeted skill at their grade level.
	All teachers are responsible to implement strategies.  
	$ 2000 staff development

$6400 collaboration and coaching time*

$6400 assessment and analysis of student work time*

$3000 intervention support.*

*Shared cost over three focus areas.
	SIP
	Time, money and teacher skill development


Record of Agreements

Student Achievement Goal: In writing, less than 60% of Earhart fourth grade students will score below proficienton STAR writing and classroom writing assessments.
Teacher Practice Goal: Implement grade specific writing strategies within the classroom.
The purpose of this chart is to record agreements about your strategies and to help you align the components of your workplan.

	Major Strategies
What are the targeted strategies you’re going to use to meet your student achievement and teacher practice goals?


	Related Activities

What high leverage activities are necessary to carry out this strategy?
	Timeline

What is the timeline for implementing this strategy?
	Data

· What student achievement data will you collect to inform you about how you are doing?

· What teacher practice data will you collect to inform you about how you are doing?
	Systems to Manage Accountability & Learning

· Who is responsible for implementing this strategy?

· How will the agreements about this strategy be disseminated to the whole staff?

· processes are in place to monitor the effectiveness of this strategy toward meeting your goal(s)?
	Estimated Cost


	Funding Source


	Resources

(Time, money, people, knowledge, skills)

Broadly stated, what resources (both internal and external) do you need to implement this strategy/activities to achieve your goal?

	At K: focus on writing and forming letters

At 1: focus on nar-rative writing to an age-appropriate prompt

At 2: focus on construction of the paragraph. At 3: focus on narratives, summaries and appropriate detailing

 At 4-5: focus on Response to Literature, personal narrative and summary
	Teachers will need coaching staff development, and collaboration time to implement strategies.
	September 2006 to June 2007
	Teachers will collect data on classroom writing tasks and use the data to further inform instruction.
	All teachers are responsible to implement strategies.  
	$ 2000 staff development

$6400 collaboration time*

$6400 assessment and analysis of student work e*

$3000 intervention support.*

*Shared cost over three focus areas
	SIP
	Time, money and teacher skill development


PLANNED IMPROVEMENTS IN STUDENT PERFORMANCE

The content of the Earhart school plan is aligned with school goals for improving student achievement.  School goals are based upon an analysis of verifiable state data, including the Academic Performance Index and the English Language Development Test, and include local measures of pupil achievement including student work samples. The staff and school site council analyzed available data on the academic performance of all students, including English learners, gifted and talented students, students of color, and students with exceptional needs.  Based upon this analysis, the staff and council have established the following performance improvement goals, actions and expenditures. 

	GOAL # _1_ for Improving Student Achievement: 82% of our students will be proficient in the area of co
Student groups participating in this goal: All students K-5 with target data on ELL, RS, African. American and low SES
Performance gains expected for these students: All subgroups will increase vocabulary proficiency.
Means of evaluating progress toward this goal: classroom test data, student work samples and STAR testing.


	Description of Specific Research-Based Actions to Improve Educational Practice with Targeted Groups
	Implementers/

Timeline
	Expenditures and Resources
	Estimated

Cost
	Funding

Source

	Improvement of instructional strategies and materials:

Teachers will develop additional strategies for supporting all children in acquiring vocabulary.  Target ELL, RS and low SES students will be followed and data graphed on incremental progress.
Description: Teacher practice

Impact: high


	Classroom and support teachers
	Consultants to support new teacher learning. Teacher focused time during established collaboration time.
	
	

	Extended learning time:

Systematic instruction will be delivered daily to each child.  HMR eduplace software module on vocabulary will further support classroom instruction in the media center.
Description: instruction and practice

Impact: high


	Classroom teachers/

2006-07 school year


	Equipment and software 
	$5000
	SIP/

Intervention

	
	
	
	
	


PLANNED IMPROVEMENTS IN STUDENT PERFORMANCE (continued)
	Description of Specific Research-Based 

Improvements to be Made in Educational Practice

with Targeted Students
	Implementers/

Timeline
	Expenditures and Resources
	Estimated

Cost
	Funding

Source

	Staff development and professional  collaboration:

Develop and “fine tune” specific strategies that work developing vocabulary for students in the classroom.

Description: Teacher strategies and collaboration in grade levels 

Impact: High


	Classroom teachers/

2006-07calendar year
	Training

Collaboration Time
	$2000*

$6400*
	SIP

	Monitoring program implementation and results:

Grade level data collection sample of target group.  Data reported to grade level, faculty and SSC

Description: Data Collection

Impact: Information.  Use to inform instructional decisions regarding strategies that are high leverage


	Classroom teachers/Principal/SSC

2006-07 calendar year
	Time

Grade level meetings/curriculum discussions
	
	


Cycle of Inquiry

Vocabulary

Kindergarten – 2006-07
Problem:
All Earhart children show gaps in vocabulary when compared to total ELA scores.  A large percentage of children who are not proficient in language arts are ELL students.  A significant number of the students not in the ELL category are low SES.  A focus on vocabulary during the 2005-06 school year produced significant gains for target students.

Gaps in Student Achievement

Statistics show that children with exposure and mastery of tier 2 vocabulary words have a stronger correlation to student achievement. 

Measurable Goals

Students will incorporate strategically instructed vocabulary into daily oral language. 

Action Plan

The Question: If strategic vocabulary instruction is provided in the classroom, will non-proficient students be proficient or progress towards proficiency?

Action Plan:  On a weekly 3 2-tier vocabulary words will be identified from either HMR, Math or Science textbooks,  or core literature.


Teachers will use the following the vocabulary Instructional sequence plan: 

1) Have students repeat the word

2) Teachers will explain the word using a ‘student friendly’ explanation

3) Teachers will use examples of the word in context other then the one used in the story

4) Students will give their own examples

5) Students will repeat the word again

Take Action/Next Steps:

1) At weekly grade level meetings kindergarten teachers will agree upon vocabulary words for the week

2) Words will be introduced on sentence strips and will be visible and accessible for students and teachers

3) Each week one word, selected by the students from the list, will be written and illustrated in a vocabulary journal

Teachers will make sure that the vocabulary words are woven throughout lessons, daily morning messages and center activities.  A data collection system will be designed

Cycle of Inquiry

Vocabulary

Grade 1 and 2 – 2006-07
Problem

All Earhart children show gaps in vocabulary when compared to total ELA scores.  A large percentage of children who are not proficient in language arts are ELL students.  A significant number of the students not in the ELL category are low SES.  A focus on vocabulary during the 2005-06 school year produced significant gains for target students.
Gaps in Student Achievement

Statistics show that children with exposure and mastery of tier 2 and 3 vocabulary words have a stronger correlation to student achievement. 

Measurable Goals

Students will incorporate strategically instructed vocabulary into daily oral language. 

Action Plan

The Question: If strategic vocabulary instruction is provided in the classroom, will non-proficient students be proficient or progress towards proficiency?

1. Teachers will identify 3-5 vocabulary words (grade 1) or 5-8 vocabulary words (grade 2) per HMR Theme (drawn from common idioms, vocabulary relating to the HMR theme and the monthly Lifeskill word.

2. Each week teachers will use the Vocabulary Instructional Sequence to introduce previously identified vocabulary words.

3. Teachers will give students a paper & pencil matching assessment with the targeted words and definitions.  
Next Steps
· Identify vocabulary words and idioms.  

Cycle of Inquiry

Vocabulary

Grade 3 – 2006-07
Problem

All Earhart children show gaps in vocabulary when compared to total ELA scores.  A large percentage of children who are not proficient in language arts are ELL students.  A significant number of the students not in the ELL category are low SES.  A focus on vocabulary during the 2005-06 school year produced significant gains for target students.
Gaps in Student Achievement

Statistics show that children with exposure and mastery of tier 2 and 3 vocabulary words have a stronger correlation to student achievement. 

Measurable Goals

Students will incorporate strategically instructed vocabulary into daily oral language. 

Action Plan:

Choose words from the selections in Theme 3 and 4 .  A pretest for theme will be given prior to the launch of the theme.  The instructional sequence created by AUSD from Isabel Beck’s work will be used to teach the words.  A post test will be given at the conclusion of each theme

a. Timeline and Strategy:  

Begin in December with theme 3

b. Data Collection:  

Pre and post test data will be collected and graphed by grade level.

Take Action:  

  Results from the data:  

Cycle of Inquiry

Vocabulary

Grade 4 – 2006-07
Problem

All Earhart children show gaps in vocabulary when compared to total ELA scores.  A large percentage of children who are not proficient in language arts are ELL students.  A significant number of the students not in the ELL category are low SES.  A focus on vocabulary during the 2005-06 school year produced significant gains for target students.
Gaps in Student Achievement

Statistics show that children with exposure and mastery of tier 2 and 3 vocabulary words have a stronger correlation to student achievement. 

Measurable Goals

Students will incorporate strategically instructed vocabulary into daily oral language. 

Action Plan:

We learned that the focus vocabulary words need to be: 

· Words need to be in context

· Words need to be easily decodable

· Many kids do not have exposure to varied vocabulary and do not have the skills to decode the words.

At 4th grade we will identify target students in our classrooms who need the skills to decode the multi-syllabic word in order to access the vocabulary taught in every curricular area. Identified students will be taught the SIPPS program daily in a target group in the classroom.  Targeted instruction will be 15-20 minutes.  
a. Timeline and Strategy:  Identify the students in November.  Begin daily instruction in January.
b. Data Collection:  

Cycle of Inquiry

Vocabulary

Grade 5– 2006-07
Problem

All Earhart children show gaps in vocabulary when compared to total ELA scores.  A large percentage of children who are not proficient in language arts are ELL students.  A significant number of the students not in the ELL category are low SES.  A focus on vocabulary during the 2005-06 school year produced significant gains for target students.
Gaps in Student Achievement

Statistics show that children with exposure and mastery of tier 2 and 3 vocabulary words have a stronger correlation to student achievement. 

Measurable Goals

Students will incorporate strategically instructed vocabulary into daily oral language. 

Action Plan
5th grade teachers will research and adopt, or develop a vocabulary development program based on Greek and Latin word parts.  The emphasis will be on memorizing the meaning of word parts, and then applying that meaning to new words to decipher that word’s meaning.

Presentation: 


Instruction: Three word pars would be presented each week, with daily practice and “word searches” for words containing those word parts.  
Data Collection:

Assessment: Using a list of word parts in essential learning format, test the students biweekly.  Checks for acquisition would only test ten word parts from the list and would be a multiple choice format, which would require students to choose the best meaning for previously untaught words based on an understanding of learned word parts.  Checks would be recorded and tracked.  Monthly quizzes will be given on all of the word parts covered that month.
PLANNED IMPROVEMENTS IN STUDENT PERFORMANCE

	GOAL # _2_ for Improving Student Achievement: In math we will narrow the achievement gap by 2 percentile points between our Asian students and non-Asian sub-groups.
Student groups participating in this goal: Asian and all others

Performance gains expected for these students: 2 percentile points

Means of evaluating progress toward this goal: Standardized testing

Group data needed to measure academic gains: Standardized testing



	Description of Specific Research-Based Actions to Improve Educational Practice with Targeted Groups
	Implementers/

Timeline
	Expenditures and Resources
	Estimated

Cost
	Funding

Source

	Alignment of instruction with content standards:

Using content standards and data available analyze the gaps in standards based instruction and areas where the students are weak.

Description: data analysis 

Impact: mid level


	Classroom teachers
	Time
	$6400*
	

	Improvement of instructional strategies and materials:

Develop specific grade level targeted strategies that are high leverage for students.

Description: Grade level strategies

Impact: high
	Classroom teachers
	Instructional materials
	$2000
	SIP

	Extended learning time:

Define a specific time for daily math instruction at grades 4-6

Use the math Successmaker module for any student at risk in math 3X a week.

Description: 50-65 minutes of daily instruction and guided practice


	Classroom teachers
	Software licenses and hardware to support increased student use
	$5000*
	SIP/ PTA


PLANNED IMPROVEMENTS IN STUDENT PERFORMANCE (continued)
	Description of Specific Research-Based 

Improvements to be Made in Educational Practice

with Targeted Students
	Implementers/

Timeline
	Expenditures and Resources
	Estimated

Cost
	Funding

Source

	:

All students will receive daily instruction and practice including a re-teach component for mastery learning.

Description: Daily instruction using formative data to inform instructional decisions in the classroom.

Impact: high


	Classroom teachers
	Staff Development 
	$2000*
	SIP/

District ACCLAIM

	Staff development and professional  collaboration:

Build instructional strategies for math achievement

Impact: high


	Classroom teachers
	Staff Development (see above)
	
	

	Involvement of staff, parents and community: 

Build a math consciousness with parents through showcasing our students and their math abilities through evening programs/learning demonstrations led by students.

Description: Evening program with a math focus

Impact: Mid level


	Classroom teachers
	Time for evening event
	
	


COI Math –

 Kindergarten 2006-07
The Problem: 
Asian students score an average of 91% in math, while non-Asian students score an average of 78%. 
The Question:
If strategic math instruction is provided in each classroom, will non-Asian students be proficient or progress toward proficiency?

Gaps in Student Achievement:  A majority of Kindergarten students can NOT write the numerals from 1 to 10 by November and some students are still struggling to write the numerals from 1 to 30 in May.

Action Plan:  On a daily basis kindergarten students will practice writing 10 numbers a day.

Take Action/Next Steps:  Teacher made practice worksheets will be provided weekly

6) A minimum of 5 minutes a day will be devoted to writing numerals

7) Students will have appropriate materials to help them become successful in writing numerals.

8) The days of the week will also be included on these daily worksheets

Goals:  ALL Kindergarten students will be able to write their numbers from 1 to 30 by May.

Assessment:  Teachers will collect papers weekly and adjust the difficulty of writing according to the needs of individual students. 
COI Math –

1st Grade 2006-07
The Problem: 
Asian students score an average of 91% in math, while non-Asian students score an average of 78%. 
The Question:
If strategic math instruction is provided in each classroom, will non-Asian students be proficient or progress toward proficiency?

Problem:  Asian students score an average of 80%tile in math, while non-Asian student scores average 75%tile. At the first grader level, students will memorize addition combinations to 20.

Gaps in student achievement:  Some students have/have not mastered addition combinations to 20 by the end of the year.   Causes of these gaps:  Insufficient practice.

Measurable Goals:  If teacher schedules daily combination drill/practice, then student achievement will increase.   Methods we will use:



a.  Teacher-led flash card games



b.  Partner practice



c.  Timed tests



d.  Volunteer pull-out


If teachers incorporate combination practice in weekly homework packet, then student achievement will increase.  Methods we will use:



a.  Homework packet



b.  Student-made flash cards to send home for practice


Action Plan:  What will we do to meet our goals?



a.  Schedule daily practice



b.  Timeline:  January – June. 



c.  Chart student progress with:

1.  Whole class chart/graph that charts the collective progress of the students.  If there are 20 math facts to master and there are 20 students, 100% mastery would be charted as 400.  Total the number of correct answers of all students.

2.  Individual progress chart/graph for each student – to be kept in own folder, etc.  This will allow each student to see their own progress.

COI Math –

2nd Grade 2006-07
The Problem:

Asian students score an average of 91% in math, while non-Asian students score an average of 78%. 
The Question:
If strategic math instruction is provided in each classroom, will non-Asian students be proficient or progress toward proficiency? 
  Problem:  Asian students score an average of 80%tile in math, while non-Asian student scores average 75%tile. At the second grade level, students will memorize addition and subtraction  combinations to 20.

Gaps in student achievement:  Some students have/have not mastered addition and subtraction combinations to 20 by the end of the year.   Causes of these gaps:  Insufficient practice.

Measurable Goals:  If teacher schedules daily combination drill/practice, then student achievement will increase.   

Methods we will use:



a.  Teacher-led flash card games



b.  Partner practice



c.  Timed tests



d.  Volunteer pull-out


If teachers incorporate combination practice in weekly homework packet, then student achievement will increase. 

 Methods we will use:



a.  Homework packet



b.  Student-made flash cards to send home for practice


Action Plan/Data Collection:  What will we do to meet our goals?



a.  Schedule daily practice



b.  Timeline:  January – June. 



c.  Chart student progress with:

1.  Whole class chart/graph that charts the collective progress of the students.  If there are 20 math facts to master and there are 20 students, 100% mastery would be charted as 400.  Total the number of correct answers of all students.

2.  Individual progress chart/graph for each student – to be kept in own folder, etc.  This will allow each student to see their own progress.

3. Some teachers may choose to chart with a star chart.

COI Math –

3rd Grade 2006-07
The Problem:

Asian students score an average of 91% in math, while non-Asian students score an average of 78%. 
The Question:
If strategic math instruction is provided in each classroom, will non-Asian students be proficient or progress toward proficiency?

Gaps:  Test scores show Earhart students at third grade lack knowledge in Geometry and Measurement areas, specifically vocabulary terms and their definitions.
Action Plan:  
· The third Grade team will agree on 20 Essential Math vocabulary words and their definitions.  Words will relate to Geometry and Measurement.  

· Lessons, chars, activities and assignments will strategically teach the terms and meanings

· Daily calendar math will augment the instruction

· Repeated random quizzes will help commit the vocabulary and definitions to memory.

Data Collection:

· Students will keep and on-going Bar Graph of the individual progress. 

· A class wide line graph will be generated.

· Team graphs will document the progress for all Third Grade classes.

Amelia Earhart School

Cycle of Inquiry--Math
4th --Grade 

1.  Problem:  
Asian students score an average of 91% in math, while non-Asian students score an average of 78%. 
2.  Gaps in student achievement:  

In Math at the fourth grade level, 87 % of students are proficient.  We see a need to sustain high levels of achievement.

3.  Measurable Goals:  

Sustain high level of student achievement in math. 

4.  Action Plan: Teach addition and subtraction facts/skills to small focus group after school.

a. Timeline and Strategy:  Three week intensive instruction in two days per week sessions after school in 4-6 week segments

b. Data Collection:  Pre-Post test, classroom application

5.  Take Action: 

Key Strategies for sustaining student achievement :


· Math facts outside of math instructional time

· Kids have needs for concept of addition/subtraction facts review as well as multiplication

· Mental math and visualization is weak.  Double digit mental addition may also be a need?


6.   Results from the data:  

Summary of data in 05-06
COI Math –

 5th Grade 2006-07
The Problem:
Asian students score an average of 91% in math, while non-Asian students score an average of 78%. 
Goal:  The math curriculum doesn’t adequately expose students to real problem solving.  The word problems in the text are usually just arithmetic problems veiled in words.  Our students need practice with real mathematical reasoning.  Our students need to be able to read a problem, determine an appropriate strategy, then check the reasonableness of their solutions.  Students are expected to know when and how to use the following strategies:


Guess and check


Look for a pattern and extend it


Make a systematic list


Make a drawing


Eliminate the possibilities

Action Plan:  Twenty word problems, four appropriate to each of the five strategies, will be assigned to students in random order throughout the year on a collaboratively agreed upon time-line.  There will be four cycles of five strategies.  Problems will be assigned in a random order so students will not know what strategy is most appropriate to use.  


Student work will be scored on a 0-1-2rubric.

2 student used an appropriate strategy and correctly solved the problem

1 Student used an appropriate strategy but was unable to find the correct solution

0 Student did not use an appropriate strategy to solve the problem

Problems will be given and taught during math groups.  A differentiated problem solving strategy focusing on writing algorithms and computation will be taught to the intensive math group.
Data Collection and Timeline:

Instruction will begin in December 2006 and continue through the year.  There will be one assessment each month.  Data from assessments will be collected and graphed.

Results from the data:  Teachers will meet monthly to discuss progress and examine year end data in May 2006.

PLANNED IMPROVEMENTS IN STUDENT PERFORMANCE

	GOAL # _3_ for Improving Student Achievement: Improve writing skill development so that less than 40% of fourth grade students score below proficient on the 4th grade writing assessment.
Performance gains expected for these students: Decrease from 44% to 40% scoring below proficient

Means of evaluating progress toward this goal: State 4th grade writing assessment and classroom writing prompts scored on rubrics.
Group data needed to measure academic gains: on going grade level incremental assessments leading up to the April 4th grade writing assessment and beyond.



	Description of Specific Research-Based Actions to Improve Educational Practice with Targeted Groups
	Implementers/

Timeline
	Expenditures and Resources
	Estimated

Cost
	Funding

Source

	Alignment of instruction with content standards:

Using the Cycle of Inquiry each grade level has identified specific strategies from Step Up to Writing aligned to the standards.

Description: Grade level strategies

Impact: high


	Classroom teachers
	Collaboration


	
	

	Improvement of instructional strategies and materials:

Targeted strategies at each grade level.

Description: Specific strategies and a system for examining and evaluating student work on an ongoing basis

Impact: high


	Classroom teachers
	Staff Development

Collaboration Time

Instructional materials
	$2000*

$6400*

$3000
	SIP


	Description of Specific Research-Based 

Improvements to be Made in Educational Practice

with Targeted Students
	Implementers/

Timeline
	Expenditures and Resources
	Estimated

Cost
	Funding

Source

	Staff development and professional  collaboration:

Provide on going grade level specific staff development to teachers regarding strategies for teaching different writing genre. 

Description: workshops on and off-site, collaboration and peer coaching

Impact: high


	Classroom teachers
	Staff Development, collaboration and peer coaching
	See above


	SIP

	Involvement of staff, parents and community: 

Recruit and train parents to work collaboratively in the classroom to edit and support students in preparing multiple drafts of their writing.

Description: classroom volunteers training in writing strategies

Impact: high


	Classroom teachers
	Parent training/ teacher time
	$200 per grade level
	SIP

	Monitoring program implementation and results:

Using the Cycle of Inquiry at each grade level, collect student work samples and analyze the data from implementation of focused strategies.  Graph the data in a continuous improvement format and report the results to parents.

Description: Analysis of student work samples and compilation of formative data.

Impact: mid level


	Classroom teachers
	Time

Teacher collaboration

Staff Development on using data effectively to impact instruction in the classroom.
	$2000
	


Cycle of Inquiry--Writing
Kindergarten  2006-07
Problem:  A disproportionate number of Earhart 4th graders tested only proficient or below on the state writing assessment as compared to reading scores.

 Gaps in student achievement:  

Kindergarten children do not consistently verbalize their thoughts in complete sentences.
With daily practice and modeling, will the kindergarten students begin to speak and write in complete sentences without teacher prompting?

Measurable Goals:  

90% of kindergarten children will speak and write in complete sentences.
Action Plan:  1) Children will be taught the definition and elements of a sentence.
2) Teachers will model complete sentences when children speak.
3) Teaches will teach sentence building using Step Up to Writing.
4) Teachers will model writing complete sentences ( ie. Morning message, cloze sentences, journal writing)

Take Action: 
1) Complete sentences will be written on sentence strips and be visible and accessible for students.

2) Children will be encouraged to use complete sentences when sharing, answering questions, and group discussions.
Results from the data:  Children will demonstrate the use of complete sentences in speaking, writing and dictation through observation and the written word.
Cycle of Inquiry--Writing
1st --Grade  2006-07
Problem:  A disproportionate number of Earhart 4th graders tested only proficient or below on the state writing assessment as compared to reading scores.

 Gaps in student achievement:  

All first grade students need to independently write a series of linked sentences around a topic.

Measurable Goals:  

All students will be taught the strategies from Step Up to Writing to write sentences.  We will use the color system to model how sentences are put together in a paragraph. We will establish 1st grade personal narrative writing prompts to be used to monitor 1st grade writing progress.

If as a grade level, we meet to analyze work tri-annually, then we will discover gaps and develop specific strategies to use in our classrooms to improve writing.  We will use the data to analyze strengths and weaknesses which will enable us to target skills that need to be addressed in a more focused way.

Action Plan:  Writing lessons will be provided daily or 3-4 times per week.  These lessons will be integrated into the language arts program.  As a grade level, we will meet three times per year mid-trimester.  Concrete strategies will be based upon data collected – i.e. common gaps seen across the grade level.  We will exchange papers and do a “blind” rubric scoring of each others’ students.  This will help us to discover the gaps and develop specific strategies to improve student writing. 

Take Action:  During January, we will develop writing prompts and will give first writing assessment in February.  The prompts will be narrative.  We will then meet as a grade level to compare and discuss writing samples.  

Results from the data:  As a grade level we will chart holistic rubric scores individually and collectively for the class.  Teacher data will include the analysis of content through examination of student work samples and be used to improve instructional strategies.

Cycle of Inquiry--Writing
2nd --Grade  2005-06
1.  Problem:  A disproportionate number of Earhart 4th graders tested only proficient or below on the state writing assessment as compared to reading scores.

2.  Gaps in student achievement:  

All students need to write a paragraph with a strong topic sentence and details in second grade

3.  Measurable Goals:  

All students will be taught the strategies from Step Up to Writing to write paragraphs.

4.  Action Plan:

· Begin year with review of sentences (who, what) with sentence expansion.  Scaffold activities to give the opportunity to transfer and apply the skill rather than just repeat it.

· Teach strategies for using prepositional phases to tell when and where.

· Topic sentences with a focused topic.

· Model how sentences go together to form a paragraph

· Use authors as models for writing.

· Dash facts to focus thinking

· Use focused templates

a. Timeline and Strategy:  

Do a baseline paragraph before October

In February, do a check-in paragraph with a provided green topic (rubric scored) February expectation will be green, yellow, 2 red, green sentences.

In April (before spring break) do a check in paragraph (rubric scored) April expectation will be green, yellow, 2 red, yellow, 2 reds and green sentences.

b. Data Collection:  

Three rubric scored paragraphs.

5.  Take Action:  

7.   Results from the data:  

Cycle of Inquiry--Writing
3rd  --Grade  2005-06
1.  Problem:  A disproportionate number of Earhart 4th graders tested only proficient or below on the state writing assessment as compared to reading scores.

2.  Gaps in student achievement:  

All students need to write multiple paragraph with a strong topic sentence and details in third grade

3.  Measurable Goals:  

All students will be taught the strategies from Step Up to Writing to write paragraphs.

3.  Measurable Goals:  

Focus on topic sentences as a way to build the foundation or a cohesive paragraph with Step Up to Writing format of   green, red, yellow, yellow, green

4.  Action Plan:

· Choose three target kids (EL, low academic, low ses) to collect data 

· Teach Step-Up accordion paragraph strategies to all students 

· Focus on topic sentence instruction

· Review/revise prompts to meet the Standard of description in a paragraph with a strong topic sentence. 

a. Timeline and Strategy:  

Begin instruction in October.  As a collegial group, plan and identify strategies that support the goal from the Step Up lessons.

b. Data Collection:  

Identify rubric that will support the goal of description and paragraph format with a strong topic sentence.  Collect data on target group of students

5.  Take Action:  

8.   Results from the data:  

Cycle of Inquiry--Writing
4th --Grade 

1.  Problem:  A disproportionate number of Earhart 4th graders tested only proficient or below on the state writing assessment as compared to reading scores.

2.  Gaps in student achievement:  At the fourth grade level all students must write multiple paragraph essays in three writing genre.

3.  Measurable Goals:  Based on classroom assignments and the STAR writing sample, more than 60% of students will score proficient.

4.  Action Plan:

a. Timeline and Strategy: 

· Use rubric to actually teach the genre

· Student reflection on rubric

· Common elements of the rubrics that transcend genre

· Prompt revision….

· Use Step Up prompts that are problem / solution 

· Repetitive practice around each genre

· Cold and process writing

· Common modeling and instructional pieces

b. Data Collection:  

Score on common rubric

5.  Take Action:  

a. Key strategies:  Raise the bar throughout the year

b. Collaboration and adjustments while going through the genre

c. For students: identify elements that are common:
mechanics, topic sentences, Writing details, 

Identify a simple graphic organizer that has application for multiple genre and a

simple rubric with changes per genre 

9.   Results from the data:  

Cycle of Inquiry--Writing
5th --Grade 

 Problem:  A disproportionate number of Earhart 4th graders tested only proficient or below on the state writing assessment as compared to reading scores.

 Gaps in student achievement:  At the fifth grade level all students must write multiple paragraph essays in different writing genre and develop the skills to proofread and edit their work.

 Measurable Goals:  Based on classroom assignments and the STAR testing our students will increase their editing and proofreading skills.
.  Action Plan:

a.Timeline and Strategy: 

· Daily paragraph editing exercises .  
· Using short worksheets students with practice editing 4X each week.  

· Daily short instructional lessons on word usage/ skills in punctuation and capitalization.

b. Data Collection:  




Every three weeks we will record scores for the “Thursday” exercise.  Each teacher will record a class average for that exercise.  As a grade level we will compare scores looking for progress and to identify specific types of editing that need additional instruction.

Take Action:  

Proofreading daily exercises began in October, data collection will begin in November.
Grade Level Cycles of Inquiry

In a conscious effort to maximize the resources that we have in our parent community, each grade level will communicate to the parent community information about the Cycle of Inquiry work at the grade level.  Additionally, grade level data and their child’s progress on the specific grade level math and writing tasks being compiled to monitor the progress toward the goal will be communicated to the parents on a periodic basis.

Technology at Amelia Earhart School

In the last five years there has been an increase in the interest of using technology as a learning and instructional tool.  Parents and staff have taken steps to make technology a tool in the classroom.  Children are eager, as they have grown up in a technological world since birth.  For our students, the use of technology mirrors their “fast paced” visual world.  They see technology in the classroom as a motivation and enjoy the infusion into their everyday learning.  


Staff took the initial steps in 2000 by purchasing a multi-dimensional learning software system with licenses for fifteen classrooms.  The gap was that the hardware in the classrooms did not support the software purchase.  The small lab on campus (twenty work stations) is used for instruction during the Media Center prep time most of each day.  Seamless operation in the classroom was a necessity for the staff.  Additional needs in the area of staff training to use the software were also evident.  
The gaps in our data and the focus of our Single School Plan can be supported by technology.  In each of the instructional areas, students can receive supportive instruction/practice using classroom-based technology.  At the 2-5 grade levels, students can further use technology as a publication and presentation tool for their classroom assignments.  


During the 2001-02 school year, our PTA and a small group of “Tech Parents” began to look at ways to improve the technology use at the school.  Their initial efforts have included purchasing a new machine with video to the TV for each classroom and installation of networked laser printers in each pod.  The site has provided needed training on the software from the publisher for each teacher.  Additionally parents have organized an after-school tutorial using the software, which is attended by nearly 125 students each week.  Initial training’s have also been offered to staff on use of e- mail, Power Point, and using the TV/computer set-up in the classroom and the use of Successmaker.


The summer of 2003 marked the completion of a new 33 station PC lab with full teaching tools including projection from the instructor’s computer.  A gift from the Earhart community and our PTA, we have moved forward with meeting our goals for integrating technology into the classroom.  Ten additional Successmaker licenses were purchased to support students in the classroom.  Each grade level has assigned computer lab time and access to Successmaker as well as Microsoft Office applications, Internet and OPEC for library search.


The District did extensive upgrades to the network and provided new teacher machines during the summer of 2004.  Teachers now have access to state of the art technology that is dedicated for teacher use for data collection and as a teaching tool in the classroom.


Early in the fall of 2004, the media center 20 station lab was updated to a PC lab with full teaching tools including projection from the teacher’s machine.  Supported by SIP funds and a generous gift from our PTA the lab will provide access for all students to Successmaker as well as Microsoft Office applications, Internet, HMR Eduplace and OPEC for library search.  


With AUSD support we are moving into the development of site and teacher web pages to facilitate parent and community communication.  Teacher training has begun and fifteen Earhart teachers have begun work on their individual classroom website page.  Each is eagerly approaching the project and have set personal goals to make their page informational and reflective of their classroom.  A model is in place to support all teachers with at least an informational page by June 2006
Our visionary parents continue to support technology with Successmaker classes each day after school and on-going training for staff. Our parent community provides on-going technology support each day to keep the lab machines and classroom machines accessible to support student learning.
At this time needs continue to be:
· On-going support for hardware
· On-going staff training

· Tech support to “fix” the little things

· Projection for the science lab and upper grade classrooms

· Explore and install amplified sound for portable classrooms

· A second computer in each classroom to support the classroom software system

· The development of a tech-teacher mentor program

· Additional software site licenses to support instruction in the media center
Library Action Plan

I. Goals of Single School Plan

A.  Build library collection to include books that support and augment content      standard material in textbooks

B.  Support integration of media and technology
II. Summary of resources and materials of Library Media Center
Annual Renewal Expenses

	Date
	Description
	Amount

	June 
	Follett Circulation Plus software renewal license
	$892.10

	July
	 United Streaming                                                     Total
	$985


Annual Income

	Date
	Description
	Amount

	10/05
	2004-2005 California Library Act Funds
	$ 392

	9/05
	Scholastic Book Fair
	$200 

	10/05
	Friends of Library
	$30

	12/05
	Holiday Wish List
	   unknown

	5/06
	Scholastic Book Fair
	$500

	5/06
	Friends of Library
	N/A

	2005-2006
	School and Library Improvement Block Grant
	   unknown


Analysis of total collection:

	Titles
	11,796

	Computers
	59 networked

	Magazines
	No current subscriptions

	Newspapers
	Chronicle/Alameda Times Star as requested

	Equipment
	1 TV/VCR player 

2 LCD projectors

2 movie screens 

	Website
	Dedicated  LMC website


Analysis of Book Collection

	Books: Collection Analysis by 100s

	#
	Division
	Age
	Items
	% of collection

	000
	Generalities
	1995
	161
	1.3 %

	100
	Philosophy & Psychology
	1990
	  32
	.02 %

	200
	Religion
	1986
	104
	.8 %

	300
	Social Sciences
	1985
	 789
	 6.6 3%

	400
	Language
	1994
	 382
	 3.2 %

	500
	Natural Sciences/Mathematics
	1988
	1500
	12.7 %

	600
	Technology
	1992
	  485
	4.1 %

	700
	The Arts
	1991
	575
	4.8 %

	800
	Literature and Rhetoric
	1985
	272
	2.3 %

	900
	Geography & History
	1989
	797
	6.7 %

	Additional Category Listings

	
	Nonprint (tapes/study prints,etc)
	1987
	829
	7 %

	
	Reference
	1987
	154
	1.3 %

	
	Biography
	1985
	809
	6.8 %

	
	E
	1985
	2560
	21.7 %

	
	F
	1986
	2284
	19.3 %

	
	Other 
	1995
	63
	.5 %

	

	
	Totals:
	1987
	11,796
	92.19 %


Note: Total does not equal 100 % due to weeding and reassignment of science videos to Science Lab

Summary:

· Not enough income to continue magazine subscription; additional databases; purchase of new books, pay for the Follett Software annual renewal (the one nonnegotiable expenditure)

· Very old collection of books

· Good ratio of books to students; need to maintain ratio

· Satisfactory number of computers for 2 classes if all computers are working.  Parent support and student/teacher cooperation keep machines functional.

III.  Library Media Programs
A.  Library reference skills instruction

B.  Weekly support for vocabulary aligned to HMR pacing guide

C.  Reading Incentive Programs


1.  Book talks

2.  Monthly multicultural and topical displays of books


3.  Introduction of books aligned to HMR themes
IV. Library Media Center Action Plan Library Media Programs

A. Provide online catalog search for students, staff

B.  Provide new books to the current collection

C.  Replace the 2 “system” technology stations in the media center with updated     machines.
D.
Support acquisition of furniture for the mini-computer lab


E.  Provide reading incentives for students


F.  Support book clubs using inquiry approach to reading
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	FY06/07 Allocation 
	FY05/06  Carry-over

	ACCOUNT CODE
	DESCRIPTION
	 
	 

	 
	Line (1) Amount Available to Budget
	 $            46,677 
	 

	Personnel Costs
	 
	 
	 

	01-7395-1101-1000-1110-0-XXX-XX
	 Teachers-Stipend
	 
	 

	01-7395-1102-1000-1110-0-XXX-XX
	Teachers Salaries- Hourly
	 12,000
	 4000

	01-7395-1103-1000-1110-0-XXX-XX
	 Teachers- Subs
	 8000
	 

	01-7395-1275-3110-1110-0-XXX-XX
	Counselors - Salaries
	 
	 

	01-7395-1285-3120-1110-0-XXX-XX
	Psychologist-Intern
	 
	 

	01-7395-1370-2100-1110-0-XXX-XX
	Supervisors/Director Salaries
	 
	 

	01-7395-1901-2700-1110-0-XXX-XX
	Other Certificated Sal- Stipend
	 
	 

	3xx1  * 
	Cert. Emp Benefits (18% of salary; 13% of stipend/hrly/sub)
	 $                     -   
	 $                 -   

	01-7395-2100-1000-1110-0-XXX-XX
	Instructional Aides Salaries
	 
	 

	01-7395-2102-1000-1110-0-XXX-XX
	Instructional Aides-Hourly
	 
	 

	01-7395-2295-2420-1110-0-XXX-XX
	Library Aides- Salaries
	 
	 

	01-7395-2297-2420-1110-0-XXX-XX
	Library Aides- Hourly
	 
	 

	01-7395-2400-2700-1110-0-XXX-XX
	Clerical, Technical, & Office Staff Salaries
	 
	 

	01-7395-2902-2700-1110-0-XXX-XX
	Clerical/Office-Hourly
	 
	 

	3xx2  * 
	Class. Emp Benefits (29% of salary; 11% of hrly)
	 $                     -   
	 $                 -   

	Non-Personnel Costs
	 
	 
	 

	01-7395-4200-1000-1110-0-XXX-XX
	Books & other reference materials
	 2500
	 

	01-7395-4310-1000-1110-0-XXX-XX
	Supplies
	7867
	 

	01-7395-4400-1000-1110-0-XXX-XX
	Non-Capitalized Equipment
	 4000
	 18267

	01-7395-5200-1000-1110-0-XXX-XX
	Travel/Mileage/Conferences
	 4000
	 

	01-7395-5300-1000-1110-0-XXX-XX
	Membership
	 
	 

	01-7395-5600-1000-1110-0-XXX-XX
	Leases/Repairs
	 4000
	 

	01-7395-5716-1000-1110-0-XXX-XX
	Duplication-Interprogram
	 1000
	 

	01-7395-5724-1000-1110-0-XXX-XX
	Postage-Interprogram
	 
	 

	01-7395-5729-1000-1110-0-XXX-XX
	UPS-Interprogram
	 
	 

	01-7395-5800-1000-1110-0-XXX-XX
	Professional Consulting Services
	 
	 

	01-7395-5879-1000-1110-0-XXX-XX
	Field Trips
	 
	 

	01-7395-7310-7200-1110-0-XXX-XX
	Estimated Indirect Costs @ 2.93%
	 $              1,368 
	 

	 
	Line (2) Amount Actually Budgeted
	 $              1,368 
	 $                 -   

	Difference between (1) Amount Available to Budget and (2) Amount Budgeted  (Must equal $0)
	 $      45,309.00 
	 $  22,269               -   

	 
	Centralized Services @ 5%
	 $              2,457 
	 

	 
	TOTAL
	 $              3,825 
	 $                 -   

	
	
	


Budget for School and Library Improvement
CATEGORICAL FUNDING ALLOCATED TO THIS SCHOOL

The following state and federal categorical funds were allocated to this school through the Consolidated Application, Part II.  Additional funds (listed under "Other") may be allocated to the school in accordance with district policy. (Delete funding sources from this list for which the school does not receive an allocation.)
State Programs

School Improvement Program







Amount: $45,309
Purpose:  Improve school response to educational, personal and career needs of all

students.

Other State or Local funds (list and describe)





Amount: $2500
PTA

Purpose: Books for Media Center
State Library Grant









Amount: $N/A
Federal Programs

None

Total amount of state and federal categorical funds allocated to this school:

$45,309
SCHOOL SITE COUNCIL MEMBERSHIP

Education Code Section 64001 requires that this plan be reviewed and updated at least annually, including proposed expenditures of funds allocated to the through the Consolidated Application, by the school site council.  The current make-up of the council is as follows:

	Names of Members
	Gender
	Race/ *

Ethnicity
	Primary Language
	Principal
	Classroom

Teacher
	Other School Staff
	Parent or

Community

Member


	Secondary

Student

	Joy Dean
	f
	7
	
	XX
	
	
	
	

	Michael O’Neill
	m
	7
	
	
	XX
	
	
	

	Rachel Ulloa
	f
	5
	
	
	XX
	
	
	

	Todd Wolf
	f
	7
	
	
	XX
	
	
	

	Marianne Harms
	f
	7
	
	
	
	XX
	
	

	Jen Burns
	f
	7
	
	
	
	
	XX
	

	Bach Nguyen
	m
	2d
	
	
	
	
	XX
	

	Cecilia Leong
	f
	2a
	
	
	
	
	XX
	

	Jamie Greene
	f
	5
	
	
	
	
	XX
	

	Heather Wu
	f
	7
	
	
	
	
	XX
	

	Mindy Kao (alternate)
	f
	2b
	
	
	
	
	XX
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	 #s of members of each category
	
	
	
	1
	3
	1
	5+

alternate
	


*See race/ethnicity codes

Questions for site to address:  

1. Does the racial/ethnic/primary language composition of the SSC reflect your school population?

Yes.
2. If not, how are you addressing the need to ensure that the SSC includes the voices from all stakeholder populations?

We solicit comments from all stakeholders and our meetings are publicized and open to the entire school community.  We have actively recruited parents from our Asian community.
RECOMMENDATIONS AND ASSURANCES

The school site council recommends this school plan and its related expenditures to the district governing board for approval, and assures the board of the following:

1. The school site council is correctly constituted, and was formed in accordance with district governing board policy and state law.

2. The school site council reviewed its responsibilities under state law and district governing board policies, including those board policies relating to material changes in the school plan requiring board approval.


3. The school site council sought and considered all recommendations from the following groups or committees before adopting this plan: staff and community


Print Name
Signature
Date
English Learner Advisory Committee
Anne Faria-Poynter___________________________________
4. The school site council reviewed the content requirements for school plans of programs included in this Single Plan for Student Achievement, and believes all such content requirements have been met, including those found in district governing board policies and in the Local Improvement Plan.


5. This school plan is based upon a thorough analysis of student academic performance.  The actions proposed herein form a sound, comprehensive, coordinated plan to reach stated school goals to improve student academic performance. 


6. This school plan was adopted by the school site council on: __December 8, 2005 
Attested:

_Joy Dean________________

_______________________

11/16/07
Typed name of school principal

Signature of school principal

Date

Jenn Burns
_________________________

_______________________

11/16/07
Typed name of SSC chairperson

Signature of SSC chairperson
Date
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